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RESOURCES AND RECOMMENDATIONS 

Kavitha Mediratta, Chief Strategy Advisor for Equity 
Initiatives and Human Capital Development at The 
Atlantic Philanthropies, is a highly respected leader 
on school discipline. In her 2014 Edurntio11 Week 
article, Mediratta suggests that schools abandon 
zero tolerance discipline policies. She instead points 
to promising practices in Baltimore, Maryland and 
Austin, Texas, where schools adopted alternative 
approaches to suspensions and expulsions. We join 
her and a chorus of others (e.g., APA, 2008; Fabelo 
et al., 2011; Kim, Losen, & Hewitt, 2010; Skiba & 
Rausch, 2006) in insisting that schools discontinue 
use of zero tolerance policies and practices - they do 
not make schools safer, but ins tead annually harm 
millions of children, a disproportionate number 
of whom are Black. Because so many researchers, 
policymakers, and activists have repeatedly offered 
this recommendation, we are surprised that school 
leaders still rely on them and similar courses of 
action. Zero tolerance approaches to discipline 
must stop. 

As noted earlier in this report, considerable work 
has been done on school discipline. Listed on Page 
3 are several expert scholars who have written 
extensively on the topic. We have decided against 
simply recycling and restating excellent recom­
mendations offered in other publications. To do so 
would he unnecessarily duplicative. Strategies that 
have been proven to keep students out of trouble 
and engaged in school are included in the 436-page 
School Discipline Consrnsus Report (Morgan et al., 
2014). We highly recommend this puhlication, 
which is available online in PDF at no cost. Other 
outstanding alternatives to zero tolerance have been 
offered elsewhere (e.g., Dwyer, Osher, & Warger, 
1998; Gagnon & Leone, 2001; Gregory et al., 2015; 
Sherman et al., 1998; Taylor et al., 2014; Toldson et 
al., 2015). Chiariello (2013) wrote a teacher's guide 
to rerouting the school-to-prison pipeline. Specif­
ically, she presents different categories of student 
behavior and describes within each five different 
culturally responsive questions teachers should 
ask that will likely dissuade them from referring 
students of color for disciplinary action. All teachers 
should read, discuss, and integrate lessons from this 
article into their practice. It is available at no cost 
on the Southern Poverty Law Center's Teaching 
Tolerance website . 

Superb, practically useful ideas are put forth in 
Daniel Losen's (2015) book, Closinx the School 
Discipline Gap. Its authors are several of the scholars 
whose research is cited in this report. The final 
chapter includes instructive insights from Karen 
Webber, former Executive Director of the Office 
of Student Support and Safety for Baltimore City 
Public Schools, who explains how discipline reform 
efforts reduced out-of-school suspensions by 24% 

in a single academic year and helped significantly 
bolster achievement in her predominantly Black, 
low-income school district. 

We point readers to a range of free online resources. 
For example, a section of the U.S. Department of 
Education's website (www2.ed.gov/policy/gen/guid/ 
school-discipline) is devoted to school discipline. 
Included are a compendium of state school disci­
pline laws and regulations; instructions on how to 
file a complaint if one believes a student has been 
unfairly disciplined; responses to commonly asked 
questions about discipline procedures for students 
with disabilities; links to guides for educators and 
school district leaders; and a letter jointly authored 
by the U.S. Department of Education and the U.S. 
Department of Justice that describes how schools 
can administer student discipline in non-discrim­
inatory ways. We encourage readers to take advan­
tage of these resources, as well as the online data 
porta l we used to gather most statistics presented in 
this report. Suspension and expulsion rates for every 
public school and school district in the U.S. can be 
easily found on this website: http://ocrdata .ed.gov. 

Other online resources include Dignity in Schools 
(www.dignityinschools.org), which unites parents, 
students, and others in efforts to end unfair school 
discipline policies and practices. The Georgia 
Appleseed Center for Law and Justice offers the 
Keeping Kids in Class Toolkit (https://gaappleseed .org), 
which includes numerous helpful discipline-related 
resou rces for families . The UCLA Center for Civil 
Rights Remedies also regularly publishes online 
reports and makes publicly available other school 
discipline resources at no charge. 

An Imperative for Schoo ls or Education 
Teachers and school leaders (principals, superinten­
dents, etc.) are often prepared in schools of educa­
tion. Some enter the profession through Teach for 
America and programs like it. In most teacher educa­
tion and administrator preparation programs, too 
little emphasis is placed on racial disproportionality 
in discipline and ways educators help sustain the 
school-to-prison pipeline. More time and attention 
must be placed on educating aspiring teachers and 
school leaders about implicit bias and other racist 
forces that annually reproduce horrifying statistics 
such as those presented in this report. Teachers refer 
students to principals' offices, and school leaders 
make suspension and expulsion decisions. Therefore, 
faculty in programs that prepare these professionals 
must introduce alternative approaches to zero toler­
ance into curricula and skill-building experiences. 
Otherwise, they will continue to be complicit in the 
harm disproportionately intlicted on Black children 
in P-12 schools. 



CO NCLUS ION 

We conclude this  report with a sincere apology. 
Whi le neither of us has ever suspended or expelled 
any student, as  educators, we are participants in 
a system that continually disadvantages Black 
chi ldren, fami l ies, and communities .  We are sorry 
th at school s of education and other sites where 
teachers and educational leaders a re prepared and 
certified do so little to raise consciousness about 
the implicit biases that ultimately lead to trends 
such as those  documented in this s tudy. In most 
programs across the country, aspiring teachers, 
principals, and superintendents are taught far too 
little about disproportionality in school discipl ine 
and its racist undercurrents .  The same is apparently 
true of professional development activities that 
occur in the majority of P-12  schools and districts .  
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